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This study explores the transformative role of Artificial Intelligence (AI)
in transcultural language education, focusing on future foreign language
educators and learners. Employing a qualitative, descriptive, and evaluative
methodology through a case study of the hybrid-format course “Transcultural
Project-Based Learning: Multilingualism through the Arts” was developed in
connection with the BLABL.ART eTwinning project (Enhancing Multilingual
Skills Through Performing Arts BLABL.ART | European School Education
Platform) and offered to students in Germany and Ukraine. It highlights AI’s
potential to maintain international educational connectivity amidst challenging
circumstances. The primary goal is to enhance linguistic competence,
intercultural awareness, and creative expression, advocating a critically
informed, responsible Al approach.

Al significantly contributes to linguistic competence by acting as a
conversational language partner for personalised learning, instant feedback,
and interactive dialogue, crucial for fluency. It fosters creative expression
via Al-generated prompts for visual creativity, enabling the reconstruction
of human history for narrative and vocabulary development, and facilitating
visual production with Plutchik’s Wheel of Emotions to describe emotional
depth. Al also enhances accessibility and quick idea generation.

However, challenges include limited inclusivity due to cost and access,
potentially exacerbating educational inequalities. Ethical concerns arise
regarding originality and authorship, with debates on whether Al “reduces
human creativity” or is “a threat or a new tool”. Historical accuracy and cultural
representation require critical awareness of Al biases, with effectiveness
highly dependent on quality prompt design. Educators need high pedagogical
competencies to evaluate Al outputs and foster responsible use.

In conclusion, while Al offers profound opportunities for language education,
its implementation necessitates careful ethical and pedagogical consideration.
Alshould augment and diversify teaching, empowering future foreign language
teachers as global mediators through critical thinking, original creativity, and
inclusive access.
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Knrouoei cnoea: LI, mosua
oceima, MmpancKyibmypHe
Haeuanus, 6a2amomoeHicmo,
nedazoziuni KoMnemenyii,
Kpeamuera neoazozika,
2iOpuodHe HABUAHHS, MOBHA
KOMNEmeHmHIiCmb.

Ile mocnimkeHHs BHBUaEe TpaHC(OpPMALiiHy pPOIb IITYYHOTO IHTENIEKTY
(II) y TpaHCKYNBTYypHiM MOBHIM OCBITi, 30CEpEeKYIOUUCh Ha MalOyTHIX
BUKJIaJja4ax iIHO3EMHUX MOB. 3aCTOCOBYIOUH SIKiCHY, OTIUCOBY Ta OL[IHIOBAJIbHY
METOJIONOTII0 Yepe3 KeHc-TocikeHHs riopuaHoro kypey « TpaHckyasTypHe
IIPOEKTHE HABUaHHA: baraTOMOBHICTH Yepe3 MUCTELTBO», PO3POOJICHOTO y
Mmexax mpoekty eTwinning BLABL.ART (Po3BuTok 6araToMOBHHUX HaBHUYOK
gyepe3 BuKoHaBchbke mucTenrBo BLABL.ART / European School Education
Platform) Ta 3ampomnonoBaHoro cryneHtaMm y HimewunHi Ta YkpaiHi, BOHO
niaxpeciioe noreHmian Il y migTpumui MiXKHaApOJHOT OCBITHBOI B3a€MOIT
HaBiTh y cKiagHux oOcTtaBuHax. LI 3HaYHOIO MipOIO BIUIMBAa€E Ha PO3BUTOK
MOBHOI KOMIIETEHTHOCTI, JiF0YH K MOBHUI MapTHEP IS IEPCOHAII30BAaHOTO
HAaBYAHHS, MHUTTEBOTO 3BOPOTHOTIO 3B’SI3KY Ta iHTEPAaKTHBHOTO Jiajiory, IIO
€ BHpIIIAJBHUM JUIS BUIBHOTO BOJIOAIHHS MOBOIO. BiH chpusie TBOpuoMy
CaMOBHUPAXXEHHIO 3a jaonoMororo reHepoBanux I migxasok amst BisyaabHOT
TBOPUYOCTi, YMOXKIIUBIIOIOUH PEKOHCTPYKILIO icTOpii JIFOACTBA IS PO3BUTKY
HapaTUBHUX HABUYOK Ta CIOBHUKOBOT'O 3aI1aCY, a TAKOXK CIIPUSIOUH CTBOPEHHIO
Bisyautizauiii 3a gonomoroto Koneca Emouniii IlmyTunka 11st onucy eMoIiiaol
rubunu. I Takoxk MoKpalye JOCTYIHICTh Ta HIBUKE TeHEPYBaHHS ieH.
OpHaKk BHKIWMKHA BKIIOYAlOTh OOMEKEHY iHKJIIO3WBHICTH Yepe3 BapTicTh Ta
JIOCTYTHICTh, [0 MOTEHIIHO MOXKe TIOCHIIMTH OCBITHIO HEpiBHiCTh. ETHUHI
MUTaHHA BUHUKAIOTH I0I0 OPUTIHAJIBHOCTI Ta aBTOPCTBA, 3 JUCKYCISIMHU TIPO
Te, un «3MeHmye 111 mroncbky TBOpUIiCTEY, UM € BiH «3arp0300 a00 HOBUM
IHCTpYMEHTOM». [cTOpUYHA TOUHICTH Ta KYJIBTypHE IPEICTaBICHH BUMAraloTh
KpUTH4HOi 00i3HaHOCTI momo ymepemkeHb I, mpuuomy edekTHBHICTH
3HAQUHOIO MIpOI0 3aJeKUTh BiA SKOCTI PO3poOKM migkas3ok. Buxmamaui
noTpeOyIOTh BUCOKHX IEArOTiYHUX KOMIICTEHINH AJIS OIHKM pe3yNbTaTiB
I Ta cpusHES BiANOBiaNbHOMY BUKOPHUCTAHHIO.

Ha 3aBepmenns, xoda Il mpomoHye mmmOOKi MOXIJIMBOCTI [UIi MOBHOI
OCBiTH, 1100 BIIPOBaXKEHHS BUMATa€ PEeTeIbHOTO €THYHOTO Ta IIEarOrigHOro
posrmsigy. LI mMae JOMOBHIOBATH Ta YPi3HOMAHITHIOBATH HABYaHHSA, JTAI0YU
MaiOyTHIM BHKJIaJa4aM 1HO3EMHHUX MOB MOXKIUBICTh CTaTH IOOAIBHUMHU
MOCEpPEeIHUKAMH Yepe3 KPUTHYHE MIECJICHHS, OpHriHAJbHY TBOPYICTH Ta
IHKITIO3UBHUHN JTOCTYIIL.

1. Introduction and interactive dialogue. This paper delves into the

Artificial Intelligence (Al) is rapidly reshaping
educational paradigms, particularly within trans-
cultural and multilingual learning environments.
This transformation extends to both traditional edu-
cational practices and creative processes, offering
unprecedented opportunities to enhance accessibility,
support personalized learning pathways, and serve as
a catalyst for quick idea generation, instant outputs,
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multifaceted impact of Al, examining its advantages
and disadvantages when implemented within a spe-
cific educational context: the hybrid-format course,
“Transcultural Project-Based Learning: Multilingual-
ism through the Arts”. This course, involving stu-
dents from Julius-Maximilians-Universitit Wiirzburg
(Germany), National University “Zaporizhzhia Poly-
technic,” and Vasyl Stus Donetsk National University
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(Ukraine), is designed to support future foreign lan-
guage teachers. Its unique structure, supporting both
onsite students in Germany and online students from
Ukraine, emphasizes Al’s potential to maintain inter-
national educational connectivity and professional
development even amidst challenging circumstances,
such as the ongoing war in Ukraine.

Research Goal. This study explores how the
integration of Artificial Intelligence (Al) into trans-
cultural language education can enhance the linguis-
tic competence, intercultural awareness, and crea-
tive expression of future foreign language teachers.
Drawing on practical insights from multilingual, arts-
based learning environments, the research provides
a linguistically focused analysis of the opportunities
and challenges of Al-supported pedagogy. It aims to
illuminate effective strategies for fostering inclusive
and innovative language teaching, while advocating
for a critically informed and responsible approach to
Al implementation.

Subject of the Study — the integration of Artificial
Intelligence (Al) in transcultural language education,
with a focus on its impact on the development of lin-
guistic competence and creative skills in future for-
eign language teachers.

Object of the Study — the educational processes,
tools, and pedagogical strategies that support the
use of Al in multilingual, arts-based, and culturally
diverse language learning environments.

Methodology

This study employs a qualitative, descriptive, and
evaluative methodology to investigate Artificial Intel-
ligence’s (Al) role in transcultural language education.
The research aims to enhance the linguistic compe-
tence, intercultural awareness, and creative expres-
sion of future foreign language teachers, providing
a linguistically focused analysis of Al-supported
pedagogy. It advocates for a critically informed and
responsible approach to Al implementation to foster
inclusive and innovative language teaching.

Methods

Research Design. A case study approach was
adopted, centering on the hybrid-format course,
“Transcultural Project-Based Learning: Multilingua-
lism through the Arts”. This design allowed for
in-depth exploration of AI’s practical applications
within a culturally diverse and technologically aug-
mented learning environment. The research incor-
porated action research elements (as the course was
developed in connection with the BLABL.ART
eTwinning project) and evaluative components to
assess Al’s benefits and challenges.

Participants

Students enrolled in the aforementioned course
served as participants (10 — onsite, 8 — online)
x = 1048 — 9 The average number is nin e participants.
Initiaf feedback was gathered from them via pilot
questionnaires.
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Data was collected through:

Pilot Questionnaires from course participants.

Observation and Practical Insights from vari-
ous Al applications used in the course, including:

— Al-generated prompts for visual creativity;

— reconstruction of human history, particularly
from periods without video or audio records;

— exploring cultural authenticity through Al-gen-
erated art and music;

— visual production using Plutchik’s Wheel of
Emotions to explore emotional depth and artistic
transformation.

Interactive Session Feedback, where Al-infused
activity ideas were proposed and voted upon. “Crea-
tivity and freedom for students in class” received the
most votes.

Documentation of AI Activities and Prompt
Design, detailing linguistic prompts and vocabulary
tasks.

Data Analysis

The data underwent qualitative assessment,
involving:

Content analysis of Al engagements to iden-
tify benefits for linguistic competence and creative
expression.

Thematic analysis of challenges and ethical con-
siderations, such as inclusivity, originality, author-
ship, historical accuracy, cultural representation, and
pedagogical competencies.

Linguistically focused analysis to assess how Al
supports vocabulary, narrative structures, descriptive
language, conversational fluency, and the articulation
of complex concepts.

Interpretation of participant feedback from
pilot questionnaires and interactive session voting to
understand student perspectives on Al’s impact on
creativity and learning freedom.

Critical reflection on whether Al acts as “a threat
or a new tool for foreign language teachers”.

2. Background of the Study

The integration of Al into language education pre-
sents a dynamic interplay between technological inno-
vation and pedagogical evolution [Eristi, Freedman,
2024; Habib, Vogel, Thorne, 2025]. While Al offers
innovative tools for fostering artistic experimentation
and interactive engagement, it simultaneously intro-
duces complex discussions around inclusivity, ethi-
cal concerns related to appropriation, originality, and
authorship [Leonard, 2021; Lively & Hutson, 2025].
The emerging Al and digital technologies in educa-
tional settings, particularly in art and language educa-
tion, have become a significant area of contemporary
scholarly inquiry [Vear & Poltronieri, 2022; Torres et
al, 2025]. The academic discourse surrounding this
topic spans various dimensions, from pedagogical
competencies required for educators to the ethical
implications of creative algorithms and machines in
learning [Han et al., 2023].
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The researchers have highlighted the evolving
nature of digital visual culture and the necessity for
educators to develop new pedagogical competencies
to effectively integrate digital technologies and Al
into art education [Tran & Nguyen, 2025; Eisenmann,
2018]. This highlights a broader shift in educational
practice, where technological fluency becomes as
crucial as subject matter expertise. Student perspec-
tives on creative pedagogy in the age of Al also form
a vital part of this conversation, prompting educators
to consider how Al influences learning experiences
and outcomes from the learners’ viewpoint.

Specifically concerning language, the role of Eng-
lish as a mediator of human-machine communica-
tion has been explored, indicating Al’s foundational
role in facilitating linguistic interactions [Lazebna,
2021, p. 18; Rudnik, 2024]. This concept is further
elaborated by research focusing on Artificial Intelli-
gence chatbots as innovative interactive technologies
for teaching foreign languages. Such studies empha-
size the practical utility of Al in providing interac-
tive and responsive language learning opportunities.
Furthermore, the question of whether Al represents a
threat or a new tool for foreign language teachers is a
central theme, highlighting the ongoing debate about
Al’s impact on human creativity and the role of the
educator [Saidkodirovna, 2025].

The discussion also extends to the ethical and
pedagogical aspects of introducing Al into the
teaching of culture and art, acknowledging that AI’s
influence is not merely technical but also deeply
intertwined with cultural representation and artistic
expression [Emerson, 2024]. For foreign language
teachers, “...finding engaging and relevant images
for lessons is challenging, as teachers often rely
on static textbook illustrations or spend significant
time locating suitable visuals. Recent advancements
in Al, particularly Al image generators, have revo-
lutionized this process by creating tailored images
quickly and efficiently” [Tran, Nguyen, 2025].
This resonates with broader inquiries into emerg-
ing Al, art, and pedagogy, exploring how creative
algorithms and machines are shaping education.
The focus on enhancing digital pedagogy and crea-
tivity through generative Al, video avatars, and per-
sonalized learning in online education further illus-
trates the diverse applications and potential of Al to
transform educational delivery.

Finally, the dialogue includes critical and crea-
tive entanglements with Al in education, alongside
transformative pedagogic reflections from art edu-
cators grappling with whether Al art in education is
truly artificial or intelligent [Alzubi, Nazim, Alyami,
2025]. These varied scholarly perspectives collec-
tively form the backdrop against which the practical
implementation of Al in hybrid transcultural lan-
guage learning environments can be understood and
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critically assessed, affirming the need for a balanced
and informed approach to its integration [Lazebna,
Lut, 2025].

3. AI’s Contribution to Linguistic Competence
and Creativity

The integration of Al in language learning envi-
ronments, particularly within transcultural contexts,
offers a myriad of advantages that directly enhance
linguistic competence and foster creativity [Heaton et
al., 2024]. These benefits are evident in both peda-
gogical design and student engagement, as observed
in the course, based on pilot questionnaires completed
by the course participants.

3.1. Personalised Language Learning and
Interactive Dialogue

One of Al’s most significant contributions is its
capacity to serve as a conversational language part-
ner, primarily through premium versions of Al appli-
cations. This functionality supports personalized
learning by offering tailored interactions, instant feed-
back, and opportunities for interactive dialogue, all
of which are crucial for language acquisition [Eisen-
mann, 2021]. Unlike traditional methods, Al can
adapt to individual learning paces and styles, provi-
ding a highly accessible and supportive environment
for language practice. The ability to converse with an
Al allows students to practice speaking, listening, and
formulating responses in a low-stakes environment,
thereby building confidence and fluency. This directly
addresses the need for continuous linguistic engage-
ment, especially for students in challenging contexts
who might have limited access to native speakers or
immersive environments.

3.2. Fostering Creative Expression and Cul-
tural Understanding

Al’s role extends beyond mere linguistic prac-
tice, significantly impacting creative expression and
cultural understanding. The course actively utilised
Al to foster artistic experimentation and interactive
engagement. This was demonstrated through various
applications (Appendix A):

— Al-generated prompts for visual creativity:
These prompts encourage students to think creatively,
reinforcing the importance of art conversation
and writing, thereby supporting human creative
endeavors. This links linguistic expression to visual
interpretation and creation.

— Reconstructing human history: Participants
found value in using Al to imaginatively reconstruct
human history, particularly from periods without
video or audio records. This involves linguistic
skills for description, narrative, and interpretation
of historical contexts, offering an immersive way to
engage with the past. For foreign language learners,
this provides a rich context for developing vocabu-
lary, narrative structures, and critical thinking in the
target language.
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— Exploring cultural authenticity through art
and music: The course examined Al-generated musi-
cal compositions alongside performances on original
national instruments, sparking dialogue around cul-
tural authenticity and adaptation. This comparative
approach deepens students’ understanding of how
Al can mimic and reinterpret cultural expressions,
requiring them to articulate their observations and
analyses in the target language.

— Visual production and emotional depth: Al
was used to generate original artworks or to trans-
form existing photography and paintings through
Plutchik’s Wheel of Emotions. This process allowed
students to explore emotional depth and artistic trans-
formation, thereby enhancing both the creative pro-
cess and the interpretive experience. Describing emo-
tions, artistic styles, and transformations in a foreign
language is a sophisticated linguistic task that this
application supports.

These interdisciplinary approaches create adapt-
able learning environments where learners can author-
ise, co-create, and modify content, effectively bridg-
ing cultural traditions with emerging technological
possibilities. The preference for creativity and free-
dom for students in class, evidenced by four votes in
a decision-making activity, further highlights the per-
ceived value of Al in empowering learners to be more
creative and autonomous. Park (2023) in the work
on Creative and critical entanglements with Al in art
education and Vogel and Thorne (2025) on Student
Perspectives on Creative Pedagogy: Considerations
for the Age of Al also underline the growing recog-
nition of AI’s potential in fostering creative learning.

3.3.Enhanced Accessibility and Idea Generation

Al enhances accessibility by providing tools that
can overcome geographical and logistical barriers, as
exemplified by the hybrid course structure supporting
Ukrainian students online during a conflict. Further-
more, Al serves as a powerful tool for quick idea gen-
eration and instant outputs, which can significantly
accelerate creative processes in language learn-
ing. For instance, students can use Al to brainstorm
vocabulary, generate sentence structures, or even
develop short stories or dialogues, providing immedi-
ate resources for their linguistic tasks. This capability
aids in overcoming creative blocks and encourages
continuous engagement with the language.

In summary, Al offers a robust set of tools that
directly support the development of linguistic com-
petence through personalized practice and interactive
dialogue, while simultaneously fostering creativity
and deeper cultural understanding through innovative
artistic and historical exploration.

4. Challenges and Ethical Considerations
in Linguistic AI Integration

While the advantages of integrating Al into lan-
guage education are substantial, its implementation is
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not without significant challenges and ethical consid-
erations. These concerns span issues of access, orig-
inality, and the pedagogical responsibilities involved
in leveraging Al effectively.

4.1. Inclusivity, Cost, and Access Limitations

A primary challenge identified is the /imited
inclusivity of Al tools due to cost, access, and rep-
resentation. Advanced Al tools, particularly premium
versions that offer enhanced functionalities like con-
versational language partners, often come with associ-
ated costs. This creates a potential barrier for students
from diverse socioeconomic backgrounds or those in
regions with limited technological infrastructure, such
as certain areas affected by conflict. Equitable access
to these sophisticated tools is crucial for ensuring that
the benefits of Al-enhanced learning are universally
available. Without addressing these disparities, Al
could inadvertently exacerbate existing educational
inequalities, limiting opportunities for professional
development for those who need it most. The partic-
ipant’s answer about “equitable access to advanced
Al tools” highlights the importance of this issue.

4.2. Originality, Authorship, and Creative
Reduction

The integration of Al in creative and linguistic
tasks raises complex ethical concerns regarding orig-
inality and authorship. When Al can generate origi-
nal artworks, transform existing photography, or even
create musical compositions, the boundaries between
human and machine creativity become blurred. This
leads to discussions about whether Al acts as an
“appropriator” of human creative output. A signifi-
cant concern articulated by participants is that using
Al reduces human creativity or originality. While Al
can generate prompts and support creative endeavors,
there is a risk that over-reliance on Al could diminish
students’ intrinsic creative drive and the development
of their unique artistic and linguistic voices. This
necessitates a careful pedagogical approach that bal-
ances Al assistance with the cultivation of authentic
human creative expression. The question “Students
guess whether an image was made by a human or AI”
as a potential activity itself points to the complex-
ity and relevance of distinguishing between human
and Al-generated content in learning environments.
Scholars are actively exploring the concept of Al in
education as artificial or intelligent through trans-
formative pedagogic reflections, acknowledging this
critical debate. The central question of whether Al is
“a threat or a new tool for foreign language teachers”
also directly addresses this tension between human
and machine capabilities.

4.3. Historical Accuracy, Cultural Representa-
tion, and Task Design

The use of Al to reconstruct human history
or mimic cultural expressions, while innovative,
requires critical awareness, especially regarding
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historical accuracy and cultural representation. Al
models are trained on vast datasets that may contain
biases, inaccuracies, or incomplete representations of
cultures and historical events. If not critically super-
vised, Al-generated content could perpetuate stereo-
types or misrepresent historical facts, which is par-
ticularly problematic in transcultural learning where
authentic understanding is paramount.

Furthermore, the effectiveness of Al in linguistic
and creative tasks heavily depends on the quality of
the prompts and tasks given to it. As identified by par-
ticipants, a main challenge in implementing Al activi-
ties is “to give proper and more accurate task”. Poorly
formulated tasks can lead to irrelevant or unhelpful
outputs, undermining the educational value of Al
tools. This highlights the critical role of the educator in
designing thoughtful and precise Al interactions that
guide students towards meaningful learning outcomes
and critical engagement. The “ethical and pedagogi-
cal aspects of the introduction of Al in the teaching of
culture and art” are therefore crucial considerations.

4.4. Pedagogical Competencies and Critical
Engagement

Successfully integrating Al into language educa-
tion demands a high level of pedagogical competence
from educators. Teachers must be equipped not only
to use Al tools but also to critically evaluate their
outputs, guide students in discerning Al-generated
content, and foster an environment that encourages
responsible and ethical Al use. The goal is not simply
to use Al, but to balance innovation with responsi-
bility to ensure meaningful and inclusive Al use that
truly enhances learning. This requires continuous
professional development and a proactive approach
to understanding the evolving capabilities and limi-
tations of AL

In conclusion, while AI offers transformative
potential for language education, these challenges
outline the necessity for careful planning, ethical
scrutiny, and a commitment to ensuring equitable
access and fostering critical thinking among learners
and educators alike.

5. Practical Applications and Activity Design in
Linguistic Contexts

The “Transcultural Project-Based Learning: Mul-
tilingualism through the Arts” course provided a rich
empirical context for exploring practical applications
of Al in a hybrid learning environment, with a strong
emphasis on linguistic and cultural competence. The
design of activities aimed at leveraging Al’s capabil-
ities while addressing the specific learning objectives
of foreign language learners.

5.1. Course-Specific Al Engagements

During the course, students engaged with various
Al applications that facilitated interdisciplinary col-
laboration and deepened understanding of cultural
expressions:

36ipHuK HaykoBuX Hpans «Hosa dimomoris» Ne 99 (2025)

— Guest Artist Involvement: The project Al X
Art at the Inclusive Academy Wiirzburg was pre-
sented online by the author of the project, Philipp
Mulfinger (The Million Painter), and the students
had a perfect chance to reflect on their potential
roles as content designers rather than viewers [The
Million Painter, 2025]. The invited speaker, who
integrates Al into his artistic practice, offered practi-
cal tips for incorporating Al into final group projects
for the course. His insights bridged traditional paint-
ing techniques with emerging digital tools, inspiring
students to think creatively about interdisciplinary
collaboration. This practical exposure encouraged
students to consider the linguistic aspects of describ-
ing art, discussing artistic processes, and collaborat-
ing in a foreign language. Philipp also shared the
video overview with Al-generated avatar, which
introduced his projects, such as “The Artistic Al in
Pedagogy”, “Future School”, and others.

— Al in Music and Cultural Authenticity:
According to Macias (2025), in the study “An
Inclusive Approach to learning English: AI-Gen-
erated. Songs with Visual Supports”, the students
demonstrated “...increased motivation, improved
vocabulary retention, and appropriate use of tar-
get structures in both oral and written productions.
<...> Al-generated musical resources with visual
supports offer an effective and replicable strategy
to promote inclusion and equity in English teach-
ing across diverse primary education contexts”
[Macias, 2025]. The course examined Al-gener-
ated musical compositions in conjunction with
performances on original national instruments.
This comparative approach sparked dialogue around
cultural authenticity and adaptation, prompted dis-
cussions about musical genres, cultural heritage, and
the interpretation of artistic forms, all articulated in
the target language.

— Visual Production with Plutchik’s Wheel of
Emotions: Al was used to generate original artworks
or transform existing photography and paintings
through Plutchik’s Wheel of Emotions (Plutchik’s
Wheel of Emotions: Exploring the Feelings Wheel
and How to Use It). This allowed students to explore
emotional depth and artistic transformation. This
application is particularly potent for language learn-
ing, as it requires students to identify, describe, and
discuss a wide range of emotions and artistic elements
using appropriate vocabulary and nuanced expres-
sions in the foreign language (Appendix B). The act
of interpreting and articulating the emotional impact
of Al-transformed art strengthens both linguistic and
affective competencies (Pic. 1).

These applications demonstrate how Al can be
integrated to create engaging and thought-provoking
activities that naturally lead to rich linguistic interac-
tions and deeper cultural insights.
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Pic. 1

5.2. Proposed Activities for Linguistic and Cul-
tural Competence

In a separate interactive session focused on creat-
ing activities for “The Musical Bird” to enhance lin-
guistic and cultural competence, several Al-infused
ideas were proposed:

— Description, Comparison, and Evaluation
of Images: Activities involving the description and
comparison of two photos, or identifying their weak-
nesses and strengths, directly engage linguistic skills
such as descriptive vocabulary, comparative struc-
tures, and evaluative language. Students could use Al
to generate these images or to assist in articulating
their observations.

Fig. 2. Al (Copilot)-generated image:
a traditional Ukrainian bird-shaped wind whistle
with folk art patterns (on the left) vs an original
photo of the musical instrument (on the right)

— Associating with Instruments: Asking students
to write associations to a particular instrument fosters
creative thinking and expands vocabulary related to
music, culture, and personal experiences. Al could
be used to generate diverse cultural associations or to
provide background information for this task.

— Learning about Human History: The proposal
to use Al for “learning about human history — repli-
cating human life when there were no video/sound
records” provides a unique context for narrative
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and historical linguistic tasks. This aligns with ear-
lier insights about Al’s capacity to reconstruct the
past imaginatively. Students could use Al to gener-
ate historical scenarios or figures, then describe them
or create dialogues, thereby practicing narrative and
descriptive language.

— Al as a Conversational Language Partner:
Explicitly suggested was “Having a language part-
ner to talk to (paid/premium versions of Al applica-
tions)”. This directly supports the development of
conversational fluency, pronunciation, and active lis-
tening skills, mirroring the benefits highlighted in the
course context.

— Al for Sound Creation and Comparison: Stu-
dents could be asked “to use chat and ask it to create
a sound of each picture and then compare”. This inno-
vative activity integrates auditory perception with
linguistic description and comparison, linking visual
and acoustic information through language.

— Distinguishing Human from Al-Generated
Content: An activity where “Students guess whether
an image was made by a human or AI” encourages
critical thinking about authorship and creativity, and
requires students to articulate their reasoning and
observations in the foreign language.

These activity proposals reflect a conscious effort
to integrate Al in ways that are both innovative and
pedagogically sound, focusing on tangible linguistic
outcomes. The overarching preference for “Creativity
and freedom for students in class” (receiving the most
votes) indicates an intense desire among educators to
leverage Al as a tool that empowers student agency
and creative expression within the learning process.
These insights resonate with the call for Al to serve as
a “new tool for foreign language teachers”, fostering
rich and interactive learning experiences.

6. Discussion and Future Directions

The insights create a comprehensive picture of
Al’s dual capacity in transcultural and multilingual
learning environments: as a powerful enabler of lin-
guistic competence and creativity, and as a complex
tool demanding careful ethical and pedagogical con-
sideration. The case of the hybrid course in Germany
and Ukraine vividly illustrates how Al can bridge
geographical divides and support continuous profes-
sional development, particularly for future foreign
language teachers.

The efficacy of Al as a conversational language
partner stands out as a direct and impactful application
for enhancing linguistic skills, offering personalized
practice and interactive dialogue. This, coupled with
Al’s ability to facilitate creative expression through
visual arts, music, and historical reconstruction,
demonstrates its potential to create immersive and
interdisciplinary learning experiences. Such applica-
tions empower learners to authorize, co-create, and
modify content, fostering a sense of ownership and
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agency in their learning journey. This aligns with the
strong preference for “Creativity and freedom for
students in class”, suggesting a move towards more
learner-centric pedagogies facilitated by Al

However, the discussion also unequivocally high-
lights critical counterpoints. Inclusivity concerns due
to cost and access are paramount, underlining the
need for equitable distribution of advanced Al tools
to prevent exacerbating existing educational ine-
qualities. Moreover, the ethical dilemma of Al as an
“author” and its impact on originality and authorship
necessitate a nuanced approach to integrating gener-
ative Al into creative tasks. Educators must navigate
the fine line between leveraging Al for inspiration
and ensuring that students develop their authentic
creative voices, rather than becoming overly reli-
ant on machine-generated outputs. This aligns with
scholarly discussions on “Al art education — artificial
or intelligent?” and the debate over Al being a “threat
or a new tool for foreign language teachers”.

The emphasis on critical awareness regarding his-
torical accuracy and cultural representation is also
crucial, especially in transcultural contexts where
authentic understanding is vital. The responsibility
lies with educators to design proper and accurate tasks
for Al and to guide students in critically evaluating
Al-generated content. This reinforces the importance
of pedagogical competencies in an age where teach-
ers must not only integrate digital technologies but
also assess their outputs and implications thoroughly.

Future directions in this field must therefore focus
on a balanced approach, where innovation is tem-
pered with responsibility. Research should continue
to explore best practices for developing pedagogi-
cal competencies that enable language educators to
harness Al effectively and ethically. This includes
designing curricula that integrate Al tools in ways
that promote critical thinking, foster original creativ-
ity, and ensure inclusive access for all learners. Fur-
thermore, continued investigation into student per-
spectives on creative pedagogy with Al is essential
to ensure that Al integration genuinely enhances the
learning experience from the learners’ viewpoint. The
potential of generative Al, video avatars, and person-
alized learning in online education remains a fertile
ground for further exploration.

Ultimately, Al should be viewed not as a replace-
ment for human teachers or human creativity, but
as a powerful, evolving tool that can augment and
diversify the teaching and learning environment in
foreign language education. The goal is to cultivate
adaptable learning environments where Al serves as
a mediator, enhancing human-machine communica-
tion and empowering future foreign language teach-
ers to become global mediators in a technologically
advanced and culturally diverse world.
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7. Conclusions

Artificial Intelligence stands at the forefront of
transforming transcultural and multilingual learning
environments, presenting both profound opportuni-
ties and significant challenges for foreign language
educators. As demonstrated by the hybrid course
integrating students from Germany and Ukraine, Al
enhances accessibility, supports personalized learning
through interactive dialogue, and serves as a powerful
catalyst for creative expression and cultural under-
standing in language acquisition. Its capacity to act as
a conversational language partner and facilitate inter-
disciplinary artistic exploration significantly contrib-
utes to linguistic competence and learner engagement.

However, the journey of Al integration implies
a number of challenges. Concerns regarding limited
inclusivity due to cost and access, ethical considera-
tions surrounding originality and authorship, and the
imperative for critical awareness regarding historical
accuracy and cultural representation, demand careful
attention. These pitfalls highlight the essential role of
the language educator in designing effective Al tasks
and fostering a learning environment that balances
technological innovation with human creativity and
critical thinking.

In conclusion, the effective and responsible
integration of Al in language education requires a
nuanced understanding of its benefits and limitations.
By embracing Al as a tool that empowers learners
and supports diverse pedagogical approaches, while
simultaneously upholding ethical standards and pro-
moting equitable access, language educators can har-
ness its transformative potential to prepare students
for a globally interconnected and technologically
advanced future. The ongoing dialogue and research
in this evolving field are crucial to ensuring that Al
serves as a powerful ally in the pursuit of enhanced
linguistic competence, cultural mediation, and educa-
tional excellence.
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Appendix A

Al activities, linguistic examples, and useful phrases for crafting effective prompts
to foster creativity of future foreign language teachers

Al Activity

Purpose/Benefit

Linguistic Examples / Prompt
Ideas

Useful Phrases for Prompts

Creative Visual

Enhances accessibility,

Generate an image of a futuristic

“Generate a visual representation

finding weaknesses and
strengths of pictures;
creating sounds from
pictures and comparing
them; students guess
whether an image was
human-made or Al

Arts supports artistic city where nature has reclaimed of...”, “Create an artwork
experimentation, structures, in the style of Steampunk |  depicting...”, “Transform this
interactive engagement, art. Transform this photograph of image to express...”, “Apply
visual creativity; a historical monument to evoke the Plutchik’s Wheel to show...”,
generating original emotion of ‘awe’ using Plutchik’s “Design prompts for...”
artworks or transforming | Wheel. Develop a series of prompts
existing photography for a student art project exploring
and paintings through themes of cultural adaptation.
Plutchik’s Wheel of
Emotions.
Creative Examines Al-generated | Compose a short piece of music in “Compose a piece in the style
Musical musical compositions the traditional Ukrainian folk style, | of...”, “Generate music inspired
Compositions | alongside performances | incorporating elements of electronic | by...”, “Create a soundscape that
on original national ambient music. Create a soundscape | combines...”, “Develop a musical
instruments, sparking that blends Japanese traditional interpretation of...”
dialogue around instruments with futuristic
cultural authenticity and synthesiser sounds.
adaptation.
Historical | Imaginatively reconstructs | Reconstruct a typical marketplace “Reconstruct a scene from...”,
Reconstruction | human history, especially scene in 20th-century England, “Imagine and illustrate...”,
from times without video depicting daily life and cultural “Depict a historical event
or audio records; offers an interactions, focusing on visual as...”, “Generate an immersive
immersive way to engage | details and typical sounds. Imagine experience of...”, “Based on
with the past. and illustrate a significant historical historical data, recreate...”
event from [specific era], presenting
it as a graphic novel panel.
Conversational |  Supports personalized Discuss the cultural significance “Role-play as a [profession] in
Language language learning, quick of folk art in Ukraine in English, [language]...”, “Discuss [topic]
Partner idea generation, instant providing feedback on my fluency in [language]...”, “Simulate a
outputs, and interactive | and vocabulary. Simulate a debate on| conversation/debate about...”,
dialogue; enhances climate change in English, asking me| “Ask me questions regarding...”,
language learning, challenging questions and suggesting “Provide feedback on my
particularly with premium | more idiomatic expressions related to | [grammar/vocabulary/pronuncia-
versions. embedded art objects. tion]”, “Correct my mistakes as
we talk”.
Analytical Description, comparison, Describe the artistic techniques “Describe the key elements of...”,
& Comparative evaluation, and used in this painting, and then “Compare and contrast these two
Tasks modification of photos; compare it to another artwork [images/concepts]...”, “Analyze

from a different era, highlighting
their historical context. Analyze
the strengths and weaknesses of
these two architectural designs for
a sustainable building, considering
their environmental impact. Based
on this image of a bustling city park,
generate sounds that would typically
be heard there, and then compare the
generated audio to the visual mood.
Examine this image and provide
arguments for whether it was created
by a human artist or an Al algorithm,
explaining your reasoning.

the [strengths/weaknesses] of...”,
“Generate sounds for this [picture/
scene]...”, “Explain whether
this image is [human-made/
Al-generated] and justify...”,
“Evaluate and modify...”
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Appendix B

Emotion Semantics Through Visuals and AI Imagery

Vocabulary Tasks: Exploring Emotions with
Plutchik’s Wheel

Overall Objective: To develop and refine emo-
tional vocabulary by applying Plutchik’s Wheel
of Emotions to various visual stimuli, focusing on
the nuanced linguistic representation of emotions.

Materials Needed:

— Access to Plutchik’s Wheel of Emotions (pref-
erably an interactive version) (https://www.6seconds.
org/2025/02/06/plutchik-wheel-emotions/).

— A diverse collection of images, including both
original artworks/photographs (CC Search Portal)
and Al-generated visuals.

— Worksheet or digital platform for recording
responses.

— Optional: Dictionaries or thesauruses for explor-
ing word meanings.

Task 1: Emotion Identification and Categorization

— Objective: To accurately identify and group
emotion words according to Plutchik’s eight primary
emotions and understand their varying intensities.

— Instructions:

1. Image Selection: Present learners with a set of
5-10 diverse images (a mix of original and Al-gener-
ated).

2. Primary Emotion Assignment: For each image,
learners should identify the predominant emotion(s)
depicted or evoked. Using Plutchik’s Wheel as a ref-
erence, assign each image to one of the eight primary
emotions (joy, trust, fear, surprise, sadness, disgust,
anger, anticipation).

3. Intensity Spectrum: Select three images that
primarily evoke the same core emotion (e.g., three
images that make you feel ‘anger’). Then, using the
interactive Plutchik’s Wheel, list three different emo-
tion words associated with that core emotion, order-
ing them from lowest to highest intensity (e.g., for
anger: annoyance, frustration, rage).

4. Justification: Briefly explain why you chose
those specific words and their intensity for each
selected image.

Focus: Recognizing core emotional states and
their intensity across varied visual content.

Task 2: Exploring Nuance and Shades of Meaning

— Objective: To differentiate between closely
related emotion words and understand their relation-
ships (synonyms, antonyms) within the context of
visual stimuli.

— Instructions:

1. Image Selection: Choose one original image
and one Al-generated image that evoke complex or
layered emotions.
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2. Deep Dive — Synonyms & Nuance:

— For the original image, identify two primary
emotions it evokes.

— Using Plutchik’s Wheel, find two synonym-like
words for each of these primary emotions that appear
within the same ‘petal’ or adjacent areas of the wheel
(e.g., for ‘joy’: serenity, ecstasy).

— Define each of these four words and explain
the subtle differences in their meaning in relation to
the chosen image.

3. Deep Dive — Antonyms & Contrast:

— For the Al-generated image, identify one pri-
mary emotion it strongly evokes.

— Find its opposite emotion on Plutchik’s Wheel
(e.g., ‘joy’ opposite ‘sadness’, ‘trust’ opposite ‘dis-
gust’).

— List three emotion words associated with the
original evoked emotion and three emotion words
associated with its opposite. Explain how the image
does not convey the opposing emotions.

— Focus: Understanding the richness and com-
plexity of emotional vocabulary, highlighting the lin-
guistic representation of emotions through synonyms
and antonyms.

Task 3: Contextual Application — Image Ana-
lysis

— Objective: To apply a broad range of emotional
vocabulary to articulate personal and interpretative
emotional responses to diverse images.

— Instructions:

1. Select Images: Choose one famous original art-
work and one complex Al-generated image (e.g., a
fantastical landscape, an abstract AI composition, or
an Al-generated portrait).

2. Descriptive Analysis: For each chosen image,
write a short paragraph (5-7 sentences) describing
the emotions it evokes in you, or the emotions you
believe are conveyed by the image’s subject or scene.

3. Vocabulary Requirement: Your description
must incorporate at least five distinct emotion words
drawn from different intensity levels and/or combi-
nations on Plutchik’s Wheel. These words should
go beyond the basic primary emotions.

4. Explanation: Underline or highlight the emo-
tion words used. Explain why you chose those spe-
cific words to describe the image, connecting them
directly to visual elements or the overall impression.

Focus: Moving beyond basic emotional responses
to nuanced linguistic descriptions, demonstrating an
ability to articulate complex feelings evoked by both
traditional and modern visual media.
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Task 4: Interactive Word Association & Narra-
tive Creation

— Objective: To expand emotional vocabulary
through free association and apply it creatively within
a narrative context.

— Instructions:

1. Visual Prompt: Provide learners with one evoc-
ative original photograph (e.g., a historical event) and
one narrative-rich Al-generated image (e.g., a scene
from a story, characters interacting).

2. “Feeling Word” Brainstorm: For each image,
use an interactive Plutchik’s Wheel as a guide. Star-
ting from any primary emotion that comes to mind,
brainstorm and list at least 10 different “feeling

words” (including those of varying intensity and com-
binations) that could describe the image, its implied
context, or the emotions of any depicted subjects.

3. Mini-Narrative/Description: Choose five
of the brainstormed words for each image. Write
a short descriptive paragraph or mini-narrative
(3-5 sentences) for each image, incorporating these
five chosen emotion words to convey a deeper
understanding of the image’s emotional content or
potential story.

4. Focus: Actively expanding emotional vocabu-
lary and demonstrating its use in creating richer, more
emotionally resonant descriptions, applicable to any
visual source.
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