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The article deals with a newly implemented method of teaching a foreign
language which is Content and Language Integrated Learning (CLIL).
Content and language integrated learning has become the trendy approach of
bilingual education. In recent years, CLIL is gaining more importance across
Europe and Ukraine as well in terms of number of educational establishments
implementing it and in numbers of related studies done in this field. The term
scaffolding has been overviewed and analyzed. An important fact about CLIL
is that it combines both language and subject teaching. Students do not just
study a foreign language, but use it to study subject related authentic content.
The article also deals with such important task as the lesson planning process
which is of vital importance for the successful development of the class. CLIL
has profound methodological implications in terms of planning, teaching
strategies and particularly on the teacher’s role. CLIL lesson is supposed to
require a precise and extensive preparation. Six stages of the effective CLIL
planning and the 4Cs framework developed by Coyle have been analyzed
and researched. Moreover, CLIL planning requires a change of the traditional
concepts of the lesson planning and the authors consider the urgent problems
concerning CLIL in Ukraine in this article. Realising difficulties of CLIL
implementation at a university level, the authors of this article try to investigate
the ways of possible implementation of CLIL approach to Legal English
courses. Developing appropriate CLIL plans or adapting existing ones require
three core competences: competence in a target language, target subject and
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CLIL methodology. The results prove that looking at the issue from a broader
perspective brings us to the conclusion that, if there is a proper development
of legal and regulatory framework for CLIL implementation in Ukrainian
higher educational establishments, there will not be any problems for teachers
interested in applying CLIL theoretical basis to the existing experience and
realising enormous perspectives this approach yields to the educational system.
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CrarTst CTOCYETHCS HELIOAABHO BIPOBAIPKECHOI METOOUKH BUKIIA-
IaHHS i1H03€MHOT MOBH — IHTETPOBAHOTO HaBYaHHS 32 3MICTOM Ta MOBOIO
(CLIL). KomriexkcHe HaBY4aHHS 32 3MICTOM Ta MOBOIO € OHUM i3 cydJac-
HUX TiAxoniB 10 ABOMOBHOI ocBiTH. OctanHiMu pokamu CLIL HaGyBae
Bce OLTBIIOrO 3Ha4eHHs B €Bpomi Ta YKpaiHi, a TaKOX 3 TOYKU 30pY
KUTBKOCTI HaBYAJIFHUX 3aKJIaJiB, IO BIPOBAIKYIOTH IF0 METOIUKY, Ta
KUTBKOCTI BiJIOBITHUX JOCIIIKEHb, IPOBENECHUX Yy IiH ramysi. Tepmin
“scaffolding” Oyno po3misiHyTO Ta MpoaHai3oBaHo. BaxxmuBum (akroMm
mono CLIL-migxoxy € Te, 1m0 BiH MOeAHYE Y cOOi BUKITaJaHHS MOBH Ta
HaBYaJIbHUX NpeaMeTiB. CTyIeHTH He IPOCTO BUBYAIOTh IHO3EMHY MOBY,
a BUKOPHUCTOBYIOT i1 /ISt BUBYCHHS aBTEHTUIHOTO 3MICTY. Y CTaTTi TAKOXK
MOPYIIY€ETHCS TAKE BAXKJIMBE 3aBIAHHS, SIK IIPOLEC [UIaHyBaHH 3aHATTA,
SIKMH Ma€ >KUTTEBO BAXKJIMBE 3HAYEHHSI 1711 YCHIIIHOTO 00 MPOBEAEHHS.
VY CLIL € 00K METOAOIOTIYHI HAITPAIIOBAHHS 3 TUTAHYBAHHS CTpaTe-
riii BUKJIaaHHs, B TKOMY OCOOJIMBO MIPUAIISETHCS yBara poii BUKIIagada
B aymutopii. 3anarts CLIL Bumarae TouHoi Ta BCeOiUHOI MiATOTOBKH.
[IpoanamizoBaHO Ta AOCHIMIKEHO IIICTh €TaliB €()EeKTUBHOTO IUIaHY-
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BaHHS 3aHATH 32 MeTonukoro CLIL. binbire Toro, y cTarTi 3a3Ha4a€eThCs,
0 I1i TUIAHYBAaHHS BUMAraroTh 3MiHU TPaIUIIIHHAX KOHIIETIIN TUTaHy-
BaHHS 3aHSTh, 1 B Iil CTATTi aBTOPH PO3TIISANAIOTH HarajibHI MPoOIemMH,
mo crocyorbest CLIL B YkpaiHi. YCBiIOMIIIOIOMM TPYIHOII BIpPOBa-
mxerHss CLIL Ha yHiBEpCUTETCHKOMY PiBHI, aBTOPH IIi€l cTaTTi Hamara-
FOTHCS TOCHITUTH NUIAXH MOXJITHBO1 peamizamii migxoxy CLIL Ha kypcax
IOPUINYHOI aHTITiChKOi MOBH. Po3pobka Binnosinaux mianis CLIL a6o
aJianTaris HasBHUX BUMarae TphOoX OCHOBHUX KOMITETEHI[iii: KOMITETeHT-
HICTh y BOJIO/IIHHI MaTepiaiy piJIHOI0 MOBOIO, IIJTbOBa TeMa Ta METOJIO-
sorist CLIL. SIkmo po3nistHyTH MpoOiieMy 3 MUPIIOTO PaKypcey, MU Jiii-
JIEMO BHUCHOBKY, 1110, IKIIIO Oy/ie HaJIe)KHUM YHHOM PO3po0IIeHa IIpaBoBa
Ta HOpMaruBHA 0Oaza it BrpoBapkeHHs CLIL B yKpalHCHKMX BHIIUX
HaBYAJILHUX 3aKJaiax, He Oyme mpoOiieM /sl BUKJIAIadiB, 110 3alliKaB-
neHi y 3acrtocyBaHHi Teoperudnoi 6a3u CLIL Ta HasBHOTO MOCBimY Ta
peaizariii BeM4e3HUX MEePCIEeKTHB HOTO MiXOAY B OCBITHIO CUCTEMY.

Problem statement. The foundation of the EU set
forward a number of issues necessary to be solved in
order to create a community of citizens with equal
opportunities. The present days are highly dynamic
and rapidly changing, so teaching and learning of
foreign languages would necessarily adapt to these
changes. The aim of education should not only
broaden a cultural horizon of a man, but also pro-
vide an opportunity to acquire knowledge and skills
required by an international labour market. The basic
communication competences include the ability to
use and communicate at least in one of internation-
ally used languages; therefore, teaching of at least
one foreign language should become a common and
essential part of basic education. The condition for
achieving this ability within education is the need for
the introduction of integrated approaches in the pro-
cess of language learning/teaching. Ideas and recom-
mendations expressed in these documents promote
new language teaching methods, encourage pedagog-
ical experiments at all levels of education, recognise
the importance of life-long language learning, and
foster other activities. A newly implemented method
of teaching a foreign language is Content and Lan-
guage Integrated Learning (CLIL) which is consid-
ered to be a suitable and effective method because the
content of non-language subject is presented by the
target foreign language.

Content and language integrated learning has
become the trendy approach of bilingual education.
In recent years, CLIL is gaining more importance
across Europe and Ukraine as well in terms of num-
ber of educational establishments implementing and
in numbers of related studies done in this field. CLIL
as well as any other approach is specific for educa-
tional and specific methodological principles. It is a
tool in promoting learner understanding of a foreign
language. It is one of the crucial added-value propo-
sitions of bilingual education: rather than a simplistic
approach to teaching in a foreign language, there is an
emphasis on the integration of subject and language
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learning. CLIL is paid special attention including
the support for the development of subject teachers’
foreign language (FL) skills so that they are able to
instruct in a FL as well as improving FL teachers’
professional training to make them capable of teach-
ing non-language disciplines [11]. Learner-centred
approach, as CLIL is regarded to be, belongs to the
active learning methods because teachers act as facil-
itators and all the work involvement and thinking
is put on learners. Work in pairs and groups lowers
learners’ distress of failure and, on the other hand,
develops the motivation and the co-operative work
helps to achieve language, content and learning
outcomes. Active learning efficiency was proved in
many researches among which we can mention that
of Rotgans and Schmidt, who investigated how situ-
ational interest developed over time and how it was
related to academic achievement in an active-learning
classroom [8, p. 58-67].

Recent research and publications. David Marsh
is considered to be among the first researchers in his
attempt to analyze CLIL experience and prospects
for its development in Europe in his book “CLIL/
EMILE: The European Dimension: Actions, Trends
and Foresight Potential” [5]. The book consists of
papers written by European CLIL professionals in
this field comprising positive examples of using CLIL
at schools and universities, and practical suggestions
and theoretical guidelines for further development
of this teaching method. In this book CLIL is over-
viewed in different dimensions and from a linguistic
point of view. The works of the prominent scientists
such as D. Coyle, P. Hood, D. Marsh, M. Sepesiova,
D. Wolftf are considered to be the ground material of
the researched topic.

The purpose of the article. The main purpose
of this article is to research the newly introduced
and implemented method of teaching a foreign lan-
guage — Content and Language Integrated Learning
(CLIL), its perspectives in higher education system
of Ukraine.
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Presentation of the main material. It is obvious
that CLIL gives teachers an opportunity to develop
all language skills and allows students to acquire both
language and communicative competences. Studying
in a foreign language is a demanding task even more
challenging and time-consuming though is creative
and critical. CLIL methodology enhances systematic
building on a learners’ previous knowledge that is
possible when scaffolding is applied. The term scaf-
folding was originally used to refer to teacher talk that
supports students in carrying out activities and helps
them to solve problems. Examples include simplify-
ing tasks by breaking them down into smaller steps,
keeping pupils focused on completing the task by
reminding them of what the goal is, showing other
ways of doing tasks. Scaffolding also includes sup-
port strategies for writing. Scaffolding is a temporary
support which is gradually taken away so that learn-
ers can eventually work without it. It provides the
support learners need “to take another step forward
and not just coast in comfort” [6, p. 29].

An important fact about CLIL is that it com-
bines both language and subject teaching. Students
do not just study a FL, but use it to study subject
related authentic content. So teachers, practising
CLIL, rely not only on language teaching methods,
but also apply didactic instruments used in subject
instruction such as analysis of tables, diagrams, maps
and/or studying authentic sources [12]. In fact, it is
more correct to call CLIL not a teaching method but
a general approach to instruction which provides
effective FL learning. In his attempt to define CLIL,
Phill Ball (2017) makes reference to the opinions of
different scholars on the matter and underlines such
vital characteristics of CLIL as a dual-focus teaching
and simultaneousness of the achievement of these
goals. Moreover, he identifies two groups of teachers
using CLIL: those who lean towards language learn-
ing goals, while others favour subject teaching [1].

The lesson planning process is of vital importance
for the successful development of the class [9]. Not
many teachers enter a classroom without some kind of
plan. Lesson plans are systematic records of a teach-
er’s thoughts about what will be covered during a les-
son. To be prepared to implement CLIL into the teach-
ing, the theoretical background has to be transformed
into practice. It includes not only partial planning of
the lessons but rather a long chain of steps for this
approach to be efficient. Above all it requires effec-
tive planning and usage of alternative ways, patience,
professional support and a great amount of time. All
lesson plans must have measurable objectives. CLIL
has profound methodological implications in terms of
planning, teaching strategies and particularly on the
teacher’s role. Indeed, these factors may decide upon
the successful or unsuccessful final result of a CLIL
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lesson. CLIL lesson requires a precise and extensive
preparation. First, the teacher has to decide in great
detail which content is going to be taught and also
has to define the English parts of the lessons [10].

Coyle, Hood and Marsh divide a process-oriented
method required for effective CLIL planning into
Six stages:

1. Concept of CLIL. When the idea of CLIL imple-
mentation to a school occurs it is necessary to set up
a team of language teachers, subject teachers and
school management to conduct ideas and visions and
jointly agree on overall goals. By drawing on the con-
cept of planning, Coyle shows that priority is to reach
goals through discussion and brainstorming; these
goals might “increase learner engagement” [4, p. 50]
or “develop confident learners who use the CLIL lan-
guage spontaneously in a range of settings” [4, p. 50].

2. CLIL in context. Once the vision has been com-
pleted focus should switch to practice implication.
The author recommends consideration of special
needs a particular institution has, either it is a loca-
tion of school, its specialization regional and national
policies, and type of institution. Above-mentioned
issues play an important role in determining the type
of CLIL appropriate for different context.

3. Planning a unit. This stage describes the 4C’s
conception for planning a lesson, which should be a
core of every CLIL lesson. 4 C’s stands for: Content,
Communication, Cognition, and Culture. The 4 Cs
framework developed by Coyle is the key principle
for lesson planning as well as material planning. The
model consists of four main components and its inte-
grative nature “offers a sound theoretical and meth-
odological foundation for planning CLIL lesson”
[7, p. 3]. For a lesson to be successful all four compo-
nents should be combined.

4. Preparing a unit. Once the teaching objectives
and outcomes have been decided upon all the experi-
ence acquired in traditional teaching has to be com-
bined with the methodology of CLIL approach in
order to achieve these aims.

5. Evaluation and monitoring. The importance of
this stage lies in understanding the process of teach-
ing in the classroom and the ability of the teacher to
use observed acumens for future lesson planning.

6. CLIL community. Discussion of ideas and
experience provides support while dealing with new
challenges and difficulties [4, p. 49—70].

Planning a CLIL lesson might be a challenge for
a teacher in early stages and so it is recommended
to prepare for a lesson intensively and not to over-
load one in order to achieve perfection. “As confi-
dence grows and as issues from specific contexts are
addressed, then those involved become better pre-
pared to explore tensions between visions or ideals
and the realities of classroom contexts” [4, p. 48].
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A CLIL lesson is supposed to be not a language
lesson neither is it a subject lesson transmitted in a
foreign language. The 4Cs framework developed
by Coyle is the key principle for lesson planning as
well as material planning. The model consists of four
main components and its integrative nature “offers a
sound theoretical and methodological foundation for
planning CLIL lesson” [7 p. 3]. For a lesson to be
successful all four components should be combined.
According to Coyle, 4Cs represents:

Content — subject with its themes and topics and
“acquisition of knowledge, skills and understanding”
[3, p- 5]. Students consequently should learn facts not
through the theoretical information but rather from
practice reinforced by theory.

Communication — learning of a language is sup-
ported by communication but emphasis is put on lan-
guage as a tool for communication. Accuracy does
not interfere with fluency, although present [3, p. 5].
Whilst rich input is a vital quality a CLIL lesson is
manifested when the student is in the centre of the
learning process.

Cognition —in CLIL cognition does not mean sim-
ple transfer of information from a teacher to a learner
or memorizing offered knowledge. It rather involves
higher order thinking skills, and encourages learners
to develop personal ways of understanding [3, p. 5].

Culture — or awareness of cultural aspects obliges
learners to broaden their knowledge about other
unknown cultures. Cultural differences help students
to choose appropriate language in culture related sit-
uations [3, p. 5].

In a CLIL lesson, all four language skills should
be combined. Furthermore, teaching aims or objec-
tives and learning outcomes for both language and
content should be considered. By teaching objec-
tives” we encounter information and knowledge
teachers intend to teach. Objectives are described
as brief, clear statements that describe the desired
learning outcomes of instruction; i.e., the specific
skills, values, and attitudes students should exhibit
that reflect the broader goals. Learning outcomes, on
the other hand, identify what the learner will know
and be able to do by the end of a lesson. Bentley
(2009) proposes learning outcomes, should be meas-
urable and achievable at the same time, to help the
teachers as well as learners to have a clear idea of
what goals are to be achieved. Coyle claims that it
is crucial to reflect in CLIL lesson that the content
of the topic guides the language [3, p. 4]. Moreover,
two important factors should be remembered: teach-
ing objectives and learning outcomes.

CLIL planning requires a change of the traditional
concepts of the lesson planning. The urgent problems
in Ukraine seem to be the following:

— The majority of teachers working on CLIL
programs are not adequately trained.
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— Most current CLIL programs are experimental.

— Subject teachers may be unwilling to take on the
responsibility.

— CLIL is based on language acquisition, but in
monolingual situations.

— There is little evidence to suggest that
understanding of content is not reduced by lack of
language competence.

Realising difficulties of CLIL implementation at
a university level, there are factors in Ukrainian edu-
cation system still encouraging pedagogical experi-
ments in creating such courses. One of them is a vital
necessity to find ways to accomplish state educational
standards in FL acquisition within the deficiency of
academic hours assigned for studying this subject.
The goal of such disciplines is to develop a FL compe-
tence so that on the completion of the course students
should be able to read and understand professional
texts and to communicate on professional topics.
Such a goal seems to be very difficult to achieve
within the time allocated for the course and poor pro-
fessional competence of the students at the beginning
of their studies. However, there are compulsory sub-
jects in the curriculum which are closely connected
with FL: “History of Foreign Countries’ State and
Law”, “Constitutional Law of Foreign Countries”,
“International Law”, and some others. These courses
are taught in different years of studies; thus, introduc-
ing CLIL parts or sections within these courses ena-
bles students to develop and improve their FL skills
during the whole period of instruction. For example,
such topics as “The Legislative/Executive/Judicial
branch of power of countries of the studied language”
are almost always included in the “Foreign Language
in the sphere of jurisprudence” syllabus [11]. As it
was mentioned above, the current state educational
standard goals are directed towards the formation
of general cultural, general professional and profes-
sional competences. So developing and introducing
CLIL courses into the educational process will inten-
sify and improve the process. Syllabi analysis con-
ducted from a CLIL point of view will provide a list
of topics which can be taught in a FL. CLIL can help
to achieve not only the goal of speaking one or more
foreign languages, but also to develop general and
professional communicative competences.

Conclusions. Returning to the beginning it is
possible to state that one out of the most significant
aspects affecting CLIL lesson planning is preparing
for education process which requires appropriate
training in CLIL method along with appropriate lan-
guage qualification. Upon these two aspects, which
function as pillars, one can possibly build a CLIL
lesson with all its necessities. Teaching subject-field
language is conducted in ESP classes and is a hard
and many-sided process, where both participants —
students and teachers — should follow certain rules.
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Successful results are possible only through mutual
cooperation. On the one hand, to develop students’
skills of subject-field English in all its aspects, a good
command in vocabulary including terminology plays
a significant role. On the other hand, knowledge of
subject-field vocabulary seriously influences the
knowledge of English in general. The more words
and terms the students know, the more secure they
feel in expressing professional ideas, the more suc-
cessful they are in subject-field communication.

Even though a wide choice of prepared plans
and activities are available online, teachers who are
unfamiliar with CLIL methodology have problems
using the activities and tasks correctly. The main
difficulty could be summarized as a not effective
use of methods and organizational forms. Teachers
also need to use more activating methods aimed at
students’ autonomy and natural desire to explore
through language. Teachers with lack of training
also fail to accept a new role of “a facilitator of the
learning process” and habitually put them to the role
of a controller. Developing appropriate CLIL plans
or adapting existing ones require three core com-
petences: competence in a target language, target
subject and CLIL methodology. Nevertheless, the
language competence could be possibly improved
with appropriate language courses aimed especially
for teachers of CLIL. Further possible problems
could be also eliminated by better cooperation with
a language teacher. Ensuring language competence
is tremendous in CLIL teaching. Lastly, knowledge
of methodology for integrating both language and
content is at the top of all competencies. Simply
understanding how CLIL works can give teachers
the necessary knowledge of how to prepare CLIL
lessons to achieve global goals.

Looking at the issue from a broader perspec-
tive brings us to the conclusion that, if there is a
proper development of legal and regulatory frame-
work for CLIL implementation in Ukrainian higher
educational establishments, there will not be any
problems for teachers interested in applying CLIL
theoretical basis to the existing experience and real-
ising enormous perspectives this approach yields to
the educational system. Moreover, CLIL can help to
achieve not only the goal of speaking one or more
foreign languages, but also to develop general and
professional communicative competences which is
of tremendous importance.

REFERENCES

1. Ball P. How do you know if you’re practicing
CLIL? URL: http://www.onestopenglish.com/

36ipHuK HaykoBHX Hpans «Hosa dimzomoris» Ne 81. Tom I (2021)

10.

11.

12.

clil/methodology/articles/article-how-doyou-
know-if-youre-practising-clil/500614.article.
Bentley K. The TKT (teaching knowledge test)
course: CLIL, Content and language integrated
learning module. Cambridge : Cambridge Uni-
versity Press, published in collaboration with
Cambridge ESOL, 2010. ISBN 05-211-5733-1.
Coyle D. CLIL. Planning Tools for Teachers. Uni-
versity of Nottingham. 2005. URL: http://www.
unifg.it/sites/default/files/allegatiparagrafo/
20-012014/coyle_clil_planningtool kit.pdf.

Coyle D., Hood P., & Marsh D. The CLIL Tool
Kit: Transforming theory into practice. 2014.
URL: http://www.unifg.it/sites/default/files/alle-
gatiparagrafo/2001-2014/coyle_hood marsh
clil toolkit pp 48-73.pdf.

Marsh D. CLIL/EMILE: The European dimen-
sion; actions, trends and foresight potential.
Europdische Kommission Generaldirektion Bil-
dung und Kultur, University of Jyvéskyla. 2002.
Mehisto P., Marsh D., & Frigols J.M. Uncov-
ering CLIL: Content and Language Integrated
Learning in Bilingual and Multilingual Edu-
cation. Oxford : Macmillan Education. 2008.
ISBN 978-0-230-02719-0.

Perez M. & S. Ramiro S. CLIL Lesson Planning
in Primary Education: a case study. University
of Almeria. 2010. URL: http://www.tesolspain.
org/uploaded_files/files/CLIL%20Lesson%
20Planning%20in%20Primary%20Education%
20a%20case%20study.pdf.

Rotgans J.I., & Schmidt H.G. Situational interest
and academic achievement in the active-learn-
ing classroom. Learning and Instruction, 2011.
No. 21(1).

Salaberri Ramiro S. & Sanchez Pérez M. ‘CLIL
Lesson Planning.’ / In Martinez Agudo J. Teach-
ing and Learning English trough Bilingual Edu-
cation. Cambridge Scholars Publishing. Newcas-
tle, 2012. Chapter 4.

Sepesiova Michaela. URL:
https://www.researchgate.net/publication/
291103074.

Vyushkina E. URL: https://www.researchgate.
net/publication/323089426 CLIL_ Approach_
to_Legal English Courses_Analysis_of Prac-
tice_and Experience.

Wolff D. On the importance of CLIL in the con-
text of the debate on plurilingual education in
the European Union. / In. D. Marsh (Ed.), CLIL/
EMILE the European Dimension — Action,
Trends, Foresight Potential. 2002. Pp. 47-49.
Jyviaskyla : University of Jyvaskyla.

ISSN 2414-1135



